Lakewood City Schools 
Course of Study for English 9-Advanced
Revised: July 2008
	Scope and Sequence – English 9-Advanced follows the carefully crafted thematic English 9 Connections Model designed by the Freshmen English Teachers during the 2006-2007 school year and field-tested during the 2007-2008 school year.  (See Course of Study for English 9.)  Because the state benchmarks and standards address key literary concepts without dictating particular literary works, the teachers have been free to incorporate ever-changing materials.  With the Lakewood Board of Education’s approval, we are constantly varying materials to suit the abilities and interests of our students.  We always keep in mind the “cardinal rule”:  Make the course and the works that are used Rich, Rigorous, and Relevant.  With this foremost in mind, the following resources and strategies have been “tried-and-true”;  but they should not preclude the English 9-Advanced teacher from using other resources and strategies that accomplish the same goals.   The English 9-Advanced students thrive on the quality and variety of materials and learning opportunities offered in their English class. For more specific timelines and presentation guidelines, teachers are encouraged to continue their open dialogues and collaboration with colleagues who are currently sharing the same curriculum or the same students as well as consulting with colleagues who have previously worked with the course or students.


First Quarter – “You Are Here”
Students will ponder the essential questions that are inherent to the investigation of self:  Where Am I?  How Did I Get Here?  How Am I Defined?  Who Defines Me?  What Resources, Talents, Dreams, and Limitations Do I Have? Through these questions, students can inquire and investigate the connections between these topics and their emerging selves.  The aim is to make the literary texts relevant to the actual experiences of the students.  Students will use authentic experiences as a means to guide themselves through a literary work.  The suggested unit plan employs a rigorous approach to literature that builds a connection between self and text.  The design allows the Ohio Academic Content Standards to be interwoven through intradisciplinary, interdisciplinary,  and experiential lenses developed by the department as a State Curricular Connections Model.
	Standard and Benchmark
	Grade Level Indicators


	Clear Learning Targets
	Strategies/Resources

	Acquisition of Vocabulary
Phonemic Awareness, Word Recognition and Fluency
Fluency continues to develop past the primary grades. Readers increase their rate of oral reading to near conversational pace. They show their appropriate use of pauses, pitch, stress and intonation that they are reading in clauses and sentence units to support comprehension. They gain control over a wider, complex sight vocabulary and over longer syntactic structures, so that they are able to read progressively more demanding texts with greater ease. Silent reading becomes considerably faster than oral reading and becomes the preferred, more efficient way to process everyday texts.
Reading Process: Concepts of Print, Comprehension

Strategies and Self-Monitoring 
Strategies
In Grades 8 through 12, students should read purposefully and automatically, using the comprehension and self-monitoring strategies outlined in previous grades. As they encounter increasingly challenging content-area and literary texts, students may more consciously employ these strategies and benefit from teacher modeling of the reading process.
Reading Applications: Informational, Technical and

Persuasive Text
Reading Applications: Literary Text
Writing Processes
Prewriting, Drafting, Revising, Editing, Publishing
Writing Applications
Writing Conventions
Spelling, Punctuation and

Capitalization, Grammar and Usage
Research
Communication: Oral and Visual

	1. Define unknown words through context clues and the author’s use

of comparison, contrast and cause and effect.

2. Analyze the relationships of pairs of words in analogical statements

(e.g., synonyms and antonyms, connotation and denotation) and

infer word meanings from these relationships.

3. Infer the literal and figurative meaning of words and phrases and

discuss the function of figurative language, including metaphors,

similes, idioms and puns.

4. Examine and discuss ways historical events have influenced the English language.

5. Use knowledge of Greek, Latin and Anglo-Saxon roots, prefixes

and suffixes to understand complex words and new subject-area

vocabulary (e.g., unknown words in science, mathematics and

social studies).

6. Determine the meanings and pronunciations of unknown words by using dictionaries, thesauruses, glossaries, technology and textual

features, such as definitional 

footnotes or sidebars.
1. Apply reading comprehension strategies, including making

predictions, comparing and contrasting, recalling and summarizing and making inferences and drawing conclusions.

2. Answer literal, inferential, evaluative and synthesizing questions to demonstrate comprehension of grade-appropriate print texts and

electronic and visual media.

3. Monitor own comprehension by adjusting speed to fit the purpose,

or by skimming, scanning, reading on, looking back, note taking or

summarizing what has been read so far in text.

1. Identify and understand organizational patterns (e.g., cause-effect, problem-solution) and techniques, including repetition of ideas, syntax and word choice, that authors use to accomplish their purpose

and reach their intended audience.

5. Analyze an author’s implicit and explicit argument, perspective or viewpoint in text.

6. Analyze the author’s development of key points to support argument or point of view.

 7. Compare and contrast the effectiveness of the features (e.g., format, sequence, headers) used in various consumer documents (e.g., warranties, product information, instructional materials), functional or workplace documents (e.g., job-related materials, memoranda, instructions) and public documents (e.g., speeches or newspaper editorials).

8. Identify the features of rhetorical 
devices used in common types of public 
documents, including newspaper 
editorials and speeches.
1. Identify and explain an author’s use of direct and indirect characterization, and ways in which characters reveal traits about themselves, including dialect, dramatic monologues and soliloquies.

2. Analyze the influence of setting in relation to other literary elements.

3. Identify ways in which authors use conflicts, parallel plots and subplots in literary texts.

4. Evaluate the point of view used in a literary text.

5. Interpret universal themes across different works by the same author and different authors.

6. Analyze how an author’s choice of genre affects the expression of a theme or topic.

7. Explain how foreshadowing and flashback are used to shape plot in a literary text

8. Define and identify types of irony, including verbal, situational and

dramatic, used in literary texts.

9. Analyze ways in which the author conveys mood and tone through

word choice, figurative language and syntax.

10. Explain how authors use symbols to create broader meanings.

11. Identify sound devices, including alliteration, assonance,

consonance and onomatopoeia, used in

literary texts.

1. Generate writing ideas through discussions with others and from

printed material, and keep a list of writing ideas.

2. Determine the usefulness of and apply appropriate pre-writing tasks

(e.g., background reading, interviews or surveys).

3. Establish and develop a clear thesis statement for informational writing or a clear plan or outline for narrative writing.

4. Determine a purpose and audience and plan strategies (e.g., adapting focus, content structure and point of view) to address purpose and audience.

5. Use organizational strategies (e.g., notes and outlines) to plan writing.

6. Organize writing to create a coherent whole with an effective and engaging introduction, body and conclusion, and a closing sentence that summarizes, extends or elaborates on points or ideas in the writing.
7. Use a variety of sentence structures and lengths (e.g., simple, compound and complex sentences; parallel or repetitive sentence structure).

8. Use paragraph form in writing, including topic sentences that arrange paragraphs in a logical sequence, using effective transitions and closing sentences and maintaining coherence across the whole through the use of parallel structures.

9. Use precise language, action verbs, sensory details, colorful modifiers and style as appropriate to audience and purpose and use techniques to convey a personal style and voice.

10. Use available technology to compose text.

11. Reread and analyze clarity of writing, consistency of point of view and effectiveness of organizational structure.

12. Add and delete information and details to better elaborate on stated

central idea and more effectively accomplish purpose.

13. Rearrange words, sentences and paragraphs, and add transitional words and phrases to clarify meaning and maintain consistent style, tone and voice.

14. Use resources and reference materials (e.g., dictionaries and

thesauruses) to select effective and precise vocabulary that maintains consistent style, tone and voice.

15. Proofread writing, edit to improve conventions (e.g., grammar, spelling, punctuation and capitalization), identify and correct fragments and run-ons and eliminate inappropriate slang or

informal language.

16. Apply tools (e.g., rubric, checklist and feedback) to judge the quality of writing.

17. Prepare for publication (e.g., for display or for sharing with others) writing that follows a manuscript form appropriate for the purpose, which could include such techniques as electronic resources, principles of design (e.g., margins, tabs, spacing and columns) and graphics (e.g., drawings, charts and graphs) to enhance the final product.

1. Write narratives that:

a. sustain reader interest by pacing action and developing an engaging plot (e.g., tension and suspense);

b. use a range of strategies and literary devices including figurative language and specific narration; and,

c. include an organized, well developed structure.

2. Write responses to literature that organize an insightful interpretation around several clear ideas, premises or images and support judgments with specific references to the original text, to other texts, authors and to prior knowledge.

1. Use correct spelling conventions.

2. Use correct capitalization and punctuation.

3. Use clauses (e.g., main, subordinate) and phrases (e.g., gerund, infinitive, participial).

4. Use parallel structure to present items in a series and items juxtaposed for emphasis.

5. Use proper placement of modifiers.

6. Maintain the use of appropriate verb tenses.
1. Compose open-ended questions for research, assigned or personal interest, and modify questions as necessary during inquiry and investigation to narrow the focus or extend the investigation.

2. Identify appropriate sources and gather relevant information from

multiple sources (e.g., school library catalogs, online databases, electronic resources and Internet-based resources).

3. Determine the accuracy of sources and the credibility of the author

by analyzing the sources’ validity (e.g., authority, accuracy, objectivity, publication date and coverage, etc.).

4. Compile and organize important information and select appropriate

sources to support central ideas, concepts and themes.

5. Integrate quotations and citations into written text to maintain a flow of ideas.

6. Use style guides to produce oral and written reports that give proper credit for sources and include an acceptable format for source acknowledgement.

7. Use a variety of communication techniques, including oral, visual,

written or multimedia reports, to present information that supports a clear position about the topic or research question and to maintain an appropriate balance between researched information and original ideas.
1. Apply active listening strategies (e.g., monitoring message for clarity, selecting and organizing essential information, noting cues such as changes in pace) in a variety of settings.

2. Identify types of arguments used by the speaker, such as authority and appeals to emotion.

3. Analyze the credibility of the speaker (e.g., hidden agendas, slanted or biased material) and recognize fallacies of reasoning used in presentations and media messages.

4. Identify the speaker’s choice of language and delivery styles (e.g.,

repetition, appeal to emotion, eye contact) and explain how they

contribute to meaning.

5. Demonstrate an understanding of the rules of the English language and select language appropriate to purpose and audience.

6. Adjust volume, phrasing, enunciation, voice modulation and

inflection to stress important ideas and impact audience response.

7. Vary language choices as appropriate to the context of the speech.

8. Deliver informational presentations (e.g., expository, research) that:

a. demonstrate an understanding of the topic and present events or ideas in a logical sequence;

b. support the controlling idea or thesis with well-chosen and relevant facts, details, examples, quotations, statistics, stories and anecdotes;

c. include an effective introduction and conclusion and use a consistent organizational structure (e.g., cause-effect, compare-contrast, problem-solution);

d. use appropriate visual materials (e.g., diagrams, charts, illustrations) and available technology to enhance presentation; and

e. draw from multiple sources, including both primary and secondary sources, and identify sources used.

9. Deliver formal and informal descriptive presentations that convey

relevant information and descriptive details.
	I can…  
5.  I Can identify multiple words from the same root (“LOQ” words “Loquacious” &  “eloquent.”)

2.  I CAN pass with 80 percent or higher accuracy a  short answer test on the summer reading. 
1.I CAN identify recurring motifs and themes in works (prejudice, faith, and hospitality in A Walk Across America…)
5.  I CAN identify and articulate the author’s stated and implied beliefs in This I Believe podcasts and readings.
2.  I CAN discuss how time events of effect and influence  character’s choices in period literature, including Walk Across America.
4.  I CAN compare points of view in literary works and explain how they effect the work and the reader’s impressions.

5.  I can identify, compare,  and contrast themes in multiple genres about similar subjects (A Walk Across America and “Walking”)
10.  I CAN discuss and write about the use of symbolism in a short story, novel, and/or movie.

4.  I CAN create a Walk Across Lakewood project that demonstrates and transmits a knowledge and understanding of the values and shortcomings of this city.
10.  I CAN create a project about my walk through Lakewood that can be presented to the class and can move beyond a paper and a poster.display.

15.  I CAN demonstrate peer editing skills in spelling, punctuation, verb tense consistency,  and paragraph development to improve my classmates’ and my own writing.

16.  I CAN peer edit and peer grade classmates’ work based on a prescribed checklist or rubric explained by the instructor.
2.  I can access school-supported databases for research information and can reach beyond the “first line” google and yahoo-supported sources for credible information.

.

5.  I can write a paper using in-text quotations and parenthetic citations.

8.  I can present my Walk Across Lakewood with factual information that demonstrates an understanding of my audiences’s knowledge and interest and is supported by visual media.


	1.  Summer Readings, “Walking,” “Am I Blue?,” The Sky is Gray, Almos’ a Man, “Out, Out,” “Face in the Mirror”
2.  (Introduction/Re-Introduction to Analogies) Support materials from Literature and Language Arts / Experiencing Literature (EMC Paradigm)
3.  “I’m Nobody, Who Are You?,” Mel Glenn’s Class Dismissed selected poems, “Face in the Mirror,” “Out, Out,” Student-selected identity musical lyrics

4.  Walk Across America, “Walking,” “Am I Blue?,’ The Sky is Gray, “Out, Out” 

5.  Online A Word a Day (free subscription: wsmith@wordsmith.org) 
6.  Literature and Language Arts / Experiencing Literature (EMC Paradigm) Glossary and support materials, In-Class Dictionaries and Thesauruses, on-line dictionaries and thesauruses, online A Word a Day
1.  Assigned summer reading, “Walking,” “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” Class Dismissed selected poems, “Out, Out”
2.  Assigned summer reading, “Walking,” “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” Class Dismissed selected poems, “Out, Out,” The Sky is Gray, Almos’ a Man, Finding Forrester

3. Summer Reading, “Walking,” “Am I Blue?,” Class Dismissed selected poems
1.  Walk Across America, “Walking,” The Sky is Gray, Almos’ a Man, “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

5.  Walk Across America, “Walking,” “Out, Out,” This I Believe readings and podcasts

6. This I Believe readings and podcasts

7.  This I Believe readings and podcasts

8.  This I Believe readings and podcasts

1.  Walk Across America, “Walking,” The Sky is Gray, Almos’ a Man, “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

2.  Walk Across America, The Sky is Gray, Almos’ a Man, Finding Forrester, “Out, Out”

3.  Walk Across America, “Walking,” The Sky is Gray, Almos’ a Man, “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

4.  Walk Across America, “Walking,” The Sky is Gray, Almos’ a Man, “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

5.  Walk Across America, “Walking,” The Sky is Gray, Almos’ a Man, “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

6.  Walk Across America, “Walking,” The Sky is Gray, Almos’ a Man, “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

7.  Walk Across America, “Walking,” The Sky is Gray, Almos’ a Man, “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

8.  Walk Across America, “Walking,” The Sky is Gray, Almos’ a Man, “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

9.  Walk Across America, “Walking,” The Sky is Gray, Almos’ a Man, “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

10. Walk Across America, “Walking,” The Sky is Gray, Almos’ a Man, “Am I Blue?,” “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

11.  “I’m Nobody, Who Are You?,” “Face in the Mirror,” “Out, Out,” Class Dismissed selected poems, Finding Forrester, student-selected identity music lyrics

1.  This I Believe, Class Dismissed selected poems, “Face in the Mirror” – (from these, students will generate some of their own creative pieces)
2.  “Autobiographical”/Interview writings, Walk Across Lakewood Project

3. “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work. 

4. “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work.

5. “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work.

6. “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work.

7. “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work.

8. “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work.

9. “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem
10.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

11. “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

12.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

13.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

14.  Writer’s Inc, In-Class Dictionaries and Thesauruses, On-line dictionary/thesaurus
15.  Writer’s Inc.

16.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem, Writer’s Inc, Teacher-supplied or class-generated rubrics and checklists
17.  Walk Across Lakewood Project

1. “Autobiographical”/Interview writings, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

2.  “Out, Out,” Reading journals from summer reading and “Walking,” End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work

1.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

2.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

3.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

4.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

5.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

6.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, “Out, Out” writing, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work, “Face in the Mirror,” Class Dismissed selected poems from which students write their own “self” poem

1. “Autobiographical”/Interview writings, Walk Across Lakewood Project
2.  Walk Across Lakewood Project

3.  Walk Across Lakewood Project

4.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work

5.  “Autobiographical”/Interview writings, Walk Across Lakewood Project, End-of-quarter writing where students “make a connection” between themselves and a literary piece/character from the quarter’s work

6.  School’s LRC-provided materials, Writer’s Inc

7.  Walk Across Lakewood Project

1.  Daily classroom activities AND Finding Forrester, Almos’ a Man The Sky is Gray, Student Presentations on Self Poems, Music Lyric Connections, and Walk Across Lakewood

2. Finding Forrester, Almos’ a Man The Sky is Gray, Student Presentations on Self Poems, Music Lyric Connections, and Walk Across Lakewood

3.  Walk Across Lakewood Project, This I Believe podcasts

4. Finding Forrester, Almos’ a Man The Sky is Gray, Student Presentations on Self Poems, Music Lyric Connections, and Walk Across Lakewood
5. Finding Forrester, Almos’ a Man The Sky is Gray, Student Presentations on Self Poems, Music Lyric Connections, and Walk Across Lakewood

6.  Student Presentations on Self Poems, Music Lyric Connections, and .  “Autobiographical”/Interview writings

7.  Student Presentations on Self Poems, Music Lyric Connections, and .  “Autobiographical”/Interview writings

8.  Walk Across Lakewood Project
9.  .  Student Presentations on Self Poems, Music Lyric Connections, and .  “Autobiographical”/Interview writings



Second Quarter – “My Network”

Students will continue to use their authentic experiences to guide them through literary texts and to investigate concepts of self-identity and self-worth.  In addition, they will investigate how their roles are dynamic in the world around them, particularly in their interactions with friends and family, and how those dynamic changes happen.  Questions to guide their investigation are: What is my connection to friends and family?  How do I recognize that my role is dynamic?  How do changes in my roles with friends and family occur?  The goal is to use students’ experiences to connect to literary texts and to focus on literary concepts such as static and dynamic characters.  Through investigative and experiential projects, students will further investigate their “networks” and their changing roles.







	Standard and Benchmark

Phonemic Awareness, Word Recognition and Fluency
Fluency continues to develop past the primary grades. Readers increase their

rate of oral reading to near conversational pace. They show their appropriate use

of pauses, pitch, stress and intonation that they are reading in clauses and sentence units to support comprehension. They gain control over a wider, complex sight vocabulary and over longer syntactic structures, so that they are able to read progressively more demanding texts with greater ease. Silent reading becomes considerably faster than oral reading and becomes the preferred, more efficient way to process everyday texts.
Reading Process: Concepts of Print, Comprehension Strategies and Self-Monitoring Strategies
In Grades 8 through 12, students should read purposefully and automatically,

using the comprehension and self-monitoring strategies outlined in previous

grades. As they encounter increasingly challenging content-area and literary

texts, students may more consciously employ these strategies and benefit from

teacher modeling of the reading process.
Reading Applications: Informational, Technical and

Persuasive Text
Reading Applications: Literary Text
Writing Processes
Prewriting, Drafting, Revising, Editing, Publishing
Writing Applications

Writing Conventions
Spelling, Punctuation and

Capitalization, Grammar and Usage
Research
Communication: Oral and Visual 
	Grade Level Indicators

1. Define unknown words through context clues and the author’s use

of comparison, contrast and cause and effect.
2. Analyze the relationships of pairs of words in analogical statements (e.g., synonyms and antonyms, connotation and denotation) and infer word meanings from these relationships.

3. Infer the literal and figurative meaning of words and phrases and

discuss the function of figurative language, including metaphors, similes, idioms and puns.

4. Examine and discuss ways historical events have influenced the English language.

5. Use knowledge of Greek, Latin and Anglo-Saxon roots, prefixes and suffixes to understand complex words and new subject-area vocabulary (e.g., unknown words in science, mathematics and social studies).

6. Determine the meanings and pronunciations of unknown words by

using dictionaries, thesauruses, glossaries, technology and textual

features, such as definitional footnotes or sidebars.
1. Apply reading comprehension strategies, including making predictions, comparing and contrasting, recalling and summarizing and making inferences and drawing conclusions.

2. Answer literal, inferential, evaluative and synthesizing questions to demonstrate comprehension of grade-appropriate print texts and electronic and visual media.

3. Monitor own comprehension by adjusting speed to fit the purpose, or by skimming, scanning, reading on, looking back, note taking or summarizing what has been read so far in text.

4. Use criteria to choose independent reading materials (e.g., personal

interest, knowledge of authors and genres or recommendations from

others).

5. Independently read books for various purposes (e.g., for enjoyment,

for literary experience, to gain information or to perform a task).
1. Identify and understand organizational patterns (e.g., cause-effect, problem-solution) and techniques, including repetition of ideas, syntax and word choice, that authors use to accomplish their purpose

and reach their intended audience.

2. Critique the treatment, scope and organization of ideas from multiple

sources on the same topic.

4. Assess the adequacy, accuracy and appropriateness of an author’s details, identifying persuasive techniques (e.g., bandwagon, testimonial, transfer, glittering generalities, emotional word repetition, bait and switch) and examples of propaganda, bias and stereotyping.

5. Analyze an author’s implicit and explicit argument, perspective or

viewpoint in text.

6. Analyze the author’s development of key points to support argument or point of view.
8. Identify the features of rhetorical devices used in common types of

public documents, including newspaper editorials and speeches.

1. Identify and explain an author’s use of direct and indirect characterization, and ways in which characters reveal traits about themselves, including dialect, dramatic monologues and soliloquies.

2. Analyze the influence of setting in relation to other literary elements.

3. Identify ways in which authors use conflicts, parallel plots and subplots in literary texts.

4. Evaluate the point of view used in a literary text.

5. Interpret universal themes across different works by the same author and different authors.

6. Analyze how an author’s choice of genre affects the expression of a theme or topic.

7. Explain how foreshadowing and flashback are used to shape plot in a literary text

8. Define and identify types of irony, including verbal, situational and dramatic, used in literary texts.

9. Analyze ways in which the author conveys mood and tone through word choice, figurative language and syntax.

10. Explain how authors use symbols to create broader meanings.

11. Identify sound devices, including alliteration, assonance, consonance and onomatopoeia, used in literary texts.
1. Generate writing ideas through discussions with others and from

printed material, and keep a list of writing ideas.

3. Establish and develop a clear thesis statement for informational writing or a clear plan or outline for narrative writing.

4. Determine a purpose and audience and plan strategies (e.g., adapting focus, content structure and point of view) to address purpose and audience.

5. Use organizational strategies (e.g., notes and outlines) to plan writing.

6. Organize writing to create a coherent whole with an effective and engaging introduction, body and conclusion, and a closing sentence that summarizes, extends or elaborates on points or ideas in the writing.

7. Use a variety of sentence structures and lengths (e.g., simple, compound and complex sentences; parallel or repetitive sentence structure).

8. Use paragraph form in writing, including topic sentences that arrange paragraphs in a logical sequence, using effective transitions and closing sentences and maintaining coherence across the whole through the use of parallel structures.

9. Use precise language, action verbs, sensory details, colorful modifiers and style as appropriate to audience and purpose and use techniques to convey a personal style and voice.

10. Use available technology to compose text.

11. Reread and analyze clarity of writing, consistency of point of view

and effectiveness of organizational structure.

12. Add and delete information and details to better elaborate on stated

central idea and more effectively accomplish purpose.

13. Rearrange words, sentences and paragraphs, and add transitional

words and phrases to clarify meaning and maintain consistent style, tone and voice.
14. Use resources and reference materials (e.g., dictionaries and

thesauruses) to select effective and precise vocabulary that maintains consistent style, tone and voice.

15. Proofread writing, edit to improve conventions (e.g., grammar, spelling, punctuation and capitalization), identify and correct fragments and run-ons and eliminate inappropriate slang or informal language.

16. Apply tools (e.g., rubric, checklist and feedback) to judge the quality of writing.
17. Prepare for publication (e.g., for display or for sharing with others)

writing that follows a manuscript form appropriate for the purpose, which could include such techniques as electronic resources, principles of design (e.g., margins, tabs, spacing and columns) and graphics (e.g., drawings, charts and graphs) to enhance the final

product.
1. Write narratives that:  a. sustain reader interest by pacing action and developing an engaging plot (e.g., tension and suspense);  b. use a range of strategies and literary devices including figurative language and specific narration; and, c. include an organized, well developed structure.

2. Write responses to literature that organize an insightful interpretation around several clear ideas, premises or images and support judgments with specific references to the original text, to other texts, authors and to prior knowledge.

4. Write informational essays or reports, including research that: a. pose relevant and tightly drawn questions that engage the reader; b. provide a clear and accurate perspective on the subject; c. create an organizing structure appropriate to the purpose,

audience and context; d. support the main ideas with facts, details, examples and explanations from sources; and e. document sources and include bibliographies.

5. Write persuasive compositions that:

a. establish and develop a controlling idea; b. support arguments with detailed evidence; c. exclude irrelevant information; and d. cite sources of information.

6. Produce informal writings (e.g., journals, notes and poems) for various purposes.
1. Use correct spelling conventions.
2. Use correct capitalization and punctuation.

3. Use clauses (e.g., main, subordinate) and phrases (e.g., gerund, infinitive, participial).
4. Use parallel structure to present items in a series and items juxtaposed for emphasis.
5. Use proper placement of modifiers.

6. Maintain the use of appropriate verb tenses.
1. Compose open-ended questions for research, assigned or personal interest, and modify questions as necessary during inquiry and investigation to narrow the focus or extend the investigation.

2. Identify appropriate sources and gather relevant information from

multiple sources (e.g., school library catalogs, online databases, electronic resources and Internet-based resources).

3. Determine the accuracy of sources and the credibility of the author by analyzing the sources’ validity (e.g., authority, accuracy, objectivity, publication date and coverage, etc.).

4. Compile and organize important information and select appropriate

sources to support central ideas, concepts and themes.

5. Integrate quotations and citations into written text to maintain a flow of ideas.

6. Use style guides to produce oral and written reports that give proper credit for sources and include an acceptable format for source acknowledgement.

7. Use a variety of communication techniques, including oral, visual,

written or multimedia reports, to pre-sent information that supports a clear position about the topic or research question and to maintain an

appropriate balance between re-searched information and original ideas

1. Apply active listening strategies (e.g., monitoring message for clarity, selecting and organizing essential information, noting cues such as changes in pace) in a variety of settings.

2. Identify types of arguments used by the speaker, such as authority and appeals to emotion.
3. Analyze the credibility of the speaker (e.g., hidden agendas, slanted

or biased material) and recognize fallacies of reasoning used in

presentations and media messages.

4. Identify the speaker’s choice of language and delivery styles (e.g.,

repetition, appeal to emotion, eye contact) and explain how they

contribute to meaning.
5. Demonstrate an understanding of the rules of the English language and select language appropriate to purpose and audience.

6. Adjust volume, phrasing, enunciation, voice modulation and

inflection to stress important ideas and impact audience response.

7. Vary language choices as appropriate to the context of the speech.
8. Deliver informational presentations (e.g., expository, research) that:

a. demonstrate an understanding of the topic and present events or ideas in a logical sequence; b. support the controlling idea or thesis with well-chosen and relevant facts, details, examples, quotations, statistics, stories

and anecdotes; c. include an effective introduction and conclusion and use a

consistent organizational structure (e.g., cause-effect, compare-contrast, problem-solution);

d. use appropriate visual materials (e.g., diagrams, charts, illustrations) and available technology to enhance presentation; and e. draw from multiple sources, including both primary and

secondary sources, and identify sources used.

9. Deliver formal and informal descriptive presentations that convey

relevant information and descriptive details.


	Clear Learning Targets

3.  I CAN analyze the poem, “To a Mouse,” and apply the title and the symbolism to Of Mice and Men
4.  I CAN discuss the historical background of the Great Depression and of Elizabethan England and apply that knowledge to the works of Steinbeck and Shakespeare.
1.  I can identify examples of foreshadowing and use them to predict events in Romeo and Juliet, Of Mice and Men, and other works.
2.  I can compare ideas presentd in Of Mice and Men to photographs, music lyrics, and poetry from the same era.
1.  I CAN explain what isrevealed about the story and the character through specific character speeches and actions in Romeo and Juliet.and in Of Mice and Men.
2.  I CAN identify and explain the importance of the setting on all the quarter’s major works.

5.  I CAN identify themes of the quarter’s major works and compare and contrast the different authors’ uses of common themes.

7. I CAN identify examples of foreshadowing in Romeo and Juliet. 

1.  I CAN write personal vignettes in the style of Sandra Cisneros’ The House on Mango Street.

8.  I CAN write a series of personal vignettes that demonstrate a clear understanding of paragraph form and tell a logically-sequenced story.
10.  I CAN word process my final copies if writing based on the teacher’s directions.

16. I CAN effectively peer edit my classmates’ drafts and self-edit my own drafts before preparing a final copy.

2.  I can write about the similarities in theme and substance between a poem and a book or a work of visual art and a book as I complete my Midterm Exam.   

I CAN access school-supportd databases for completing research.

6.  I can present to the class researched information about Shakespeare’s times or the Great depression so that they have the factual information they need.

	Strategies/Resources

1.  The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
2.  Support materials from Literature and Language Arts / Experiencing Literature (EMC Paradigm)

3.  “To a Mouse,” Romeo and Juliet

4.  The House on Mango Street, Of Mice and Men, “To a Mouse,” Romeo and Juliet
5.  .  Online A Word a Day (free subscription: wsmith@wordsmith.org) 
6.  Literature and Language Arts / Experiencing Literature (EMC Paradigm) Glossary and support materials, In-Class Dictionaries and Thesauruses, on-line dictionaries and thesauruses, online A Word a Day

1.  The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
2. The House on Mango Street, “Straw Into Gold,” Of Mice and Men (book and movie), “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
3.  Reading journals for The House on Mango Street,  Of Mice and Men, Romeo and Juliet, and Student Holiday Reading
4.  Student Holiday Reading

5.  Student Holiday Reading

1.  The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
2.  Romeo and Juliet/Shakespeare mini-research project

4.  Romeo and Juliet/Shakespeare mini-research project

5.  “Straw into Gold,” This I Believe readings and podcasts

6.  This I Believe readings and podcasts

8.  This I Believe readings and podcasts

1. The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
2. The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
3. The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
4. The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
5. The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
6. The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
7. The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
8. The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
9. The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
10. The House on Mango Street, “Straw Into Gold,” Of Mice and Men, “To a Mouse,” “A Couple of Kooks,” Student Holiday Reading from a suggested list, Romeo and Juliet, This I Believe readings and podcasts
11.  “To a Mouse,” Romeo and Juliet

1.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

3. Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

4. Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

5.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

6.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

7.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

8.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

9.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

10.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

11.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

12.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

13.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

14.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

15.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research, Writer’s Inc
16.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research,  Writer’s Inc , Teacher-provided or class-generated rubrics and checklists
17.  Student Vignettes Project:  House on __________, Of Mice and Men Connection Project, Romeo and Juliet/Shakespeare  Mini-Research

1.  Student Vignettes Project

2.  Student Vignettes Project, Of Mice and Men Connections project, End-of-Quarter Project

4.  Romeo and Juliet/Shakespeare  Mini Research

5.  Of Mice and Men Connections Project, End-of-Quarter Project

6.  Student Vignettes Project, Of Mice and Men Connections Project 

1.  Student Vignettes Project, Of Mice and Men Connections Project, Romeo and Juliet/Shakespeare Mini Research, End-of-Quarter Project 

2.  Student Vignettes Project, Of Mice and Men Connections Project, Romeo and Juliet/Shakespeare Mini Research, End-of-Quarter Project

3. Student Vignettes Project, Of Mice and Men Connections Project, Romeo and Juliet/Shakespeare Mini Research, End-of-Quarter Project

4.  Student Vignettes Project, Of Mice and Men Connections Project, Romeo and Juliet/Shakespeare Mini Research, End-of-Quarter Project

5.  Student Vignettes Project, Of Mice and Men Connections Project, Romeo and Juliet/Shakespeare Mini Research, End-of-Quarter Project

6.  Student Vignettes Project, Of Mice and Men Connections Project, Romeo and Juliet/Shakespeare Mini Research, End-of-Quarter Project

1.  Romeo and Juliet/Shakespeare Mini Research

2.  Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

3.  Romeo and Juliet/Shakespeare Mini Research

4.  Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

5.  Romeo and Juliet/Shakespeare Mini Research

6.  Romeo and Juliet/Shakespeare Mini Research

7.  Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

1.  Daily lessons, Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

2.  Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

3.  Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

4. Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

5.  Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

6.  Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

7.  Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

8.  Romeo and Juliet/Shakespeare Mini Research, Of Mice and Men Connections Project, End-of-Quarter Project

9.  Of Mice and Men Connections Project, End-of-Quarter Project




Third Quarter – ‘Reaching Out”

 In the third quarter, the students will investigate their local and immediate society, their roles in that society, and the injustices they see in that society.  They will synthesize information from the previous quarters to guide them through investigations of injustices in the local, national, and international societies.  They will focus on these questions:  What is my society?  What is my role in that society (considering age, economics, race, gender, education)? What do I see as injustices in my society?  They will use the information gained to foster an appreciation for human potential  and an understanding that the individual can affect change too improve society.
	Standard and Benchmark
	Grade Level Indicators


	Clear Learning Targets
	Strategies/Resources

	Acquisition of Vocabulary

Phonemic Awareness, Word Recognition and Fluency
Fluency continues to develop past the primary grades. Readers increase their rate of oral reading to near conversational pace. They show their appropriate use of pauses, pitch, stress and intonation that they are reading in clauses and sentence units to support comprehension. They gain control over a wider, complex sight vocabulary and over longer syntactic structures, so that they are able to read progressively more demanding texts with greater ease. Silent reading becomes considerably faster than oral reading and becomes the preferred, more efficient way to process everyday texts.
Reading Process: Concepts of Print, Comprehension

Strategies and Self-Monitoring 
Strategies
In Grades 8 through 12, students should read purposefully and automatically, using the comprehension and self-monitoring strategies outlined in previous grades. As they encounter increasingly challenging content-area and literary texts, students may more consciously employ these strategies and benefit from teacher modeling of the reading process.
Reading Applications: Informational, Technical and

Persuasive Text
Reading Applications: Literary Text
Writing Processes
Prewriting, Drafting, Revising, Editing, Publishing
Writing Applications
Writing Conventions
Spelling, Punctuation and

Capitalization, Grammar and Usage
Research
Communication: Oral and Visual

	1. Define unknown words through context clues and the author’s use of comparison, contrast and cause and effect.

2. Analyze the relationships of pairs of words in analogical statements

(e.g., synonyms and antonyms, connotation and denotation) and infer word meanings from these relationships.

3. Infer the literal and figurative meaning of words and phrases and

discuss the function of figurative language, including metaphors, similes, idioms and puns.

4. Examine and discuss ways historical events have influenced the English language.

5. Use knowledge of Greek, Latin and Anglo-Saxon roots, prefixes and suffixes to understand complex words and new subject-area vocabulary (e.g., unknown words in science, mathematics and social studies).

6. Determine the meanings and pronunciations of unknown words by using dictionaries, thesauruses, glossaries, technology and textual

features, such as definitional 

footnotes or sidebars.
1. Apply reading comprehension strategies, including making

predictions, comparing and contrasting, recalling and summarizing and making inferences and drawing conclusions.

2. Answer literal, inferential, evaluative and synthesizing questions to demonstrate comprehension of grade-appropriate print texts and

electronic and visual media.

3. Monitor own comprehension by adjusting speed to fit the purpose,

or by skimming, scanning, reading on, looking back, note taking or

summarizing what has been read so far in text.

1. Identify and understand organizational patterns (e.g., cause-effect, problem-solution) and techniques, including repetition of ideas, syntax and word choice, that authors use to accomplish their purpose

and reach their intended audience.
2. Critique the treatment, scope and organization of ideas from multiple

sources on the same topic.

4. Assess the adequacy, accuracy and appropriateness of an author’s details, identifying persuasive techniques (e.g., bandwagon, testimonial, transfer, glittering generalities, emotional word repetition, bait and switch) and examples of propaganda, bias and stereotyping.

5. Analyze an author’s implicit and explicit argument, perspective or

viewpoint in text.

6. Analyze the author’s development of key points to support argument or point of view.

8. Identify the features of rhetorical devices used in common types of

public documents, including newspaper editorials and speeches.

1. Identify and explain an author’s use of direct and indirect characterization, and ways in which characters reveal traits about themselves, including dialect, dramatic monologues and soliloquies.

2. Analyze the influence of setting in relation to other literary elements.

3. Identify ways in which authors use conflicts, parallel plots and subplots in literary texts.

4. Evaluate the point of view used in a literary text.

5. Interpret universal themes across different works by the same author and different authors.

6. Analyze how an author’s choice of genre affects the expression of a theme or topic.

7. Explain how foreshadowing and flashback are used to shape plot in a literary text

8. Define and identify types of irony, including verbal, situational and

dramatic, used in literary texts.

9. Analyze ways in which the author conveys mood and tone through

word choice, figurative language and syntax.

10. Explain how authors use symbols to create broader meanings.

11. Identify sound devices, including alliteration, assonance,

consonance and onomatopoeia, used in
literary texts.

1. Generate writing ideas through discussions with others and from

printed material, and keep a list of writing ideas.

2. Determine the usefulness of and apply appropriate pre-writing tasks

(e.g., background reading, interviews or surveys).

3. Establish and develop a clear thesis statement for informational writing or a clear plan or outline for narrative writing.

4. Determine a purpose and audience and plan strategies (e.g., adapting focus, content structure and point of view) to address purpose and audience.

5. Use organizational strategies (e.g., notes and outlines) to plan writing.

6. Organize writing to create a coherent whole with an effective and engaging introduction, body and conclusion, and a closing sentence that summarizes, extends or elaborates on points or ideas in the writing.
7. Use a variety of sentence structures and lengths (e.g., simple, compound and complex sentences; parallel or repetitive sentence structure).

8. Use paragraph form in writing, including topic sentences that arrange paragraphs in a logical sequence, using effective transitions and closing sentences and maintaining coherence across the whole through the use of parallel structures.

9. Use precise language, action verbs, sensory details, colorful modifiers and style as appropriate to audience and purpose and use techniques to convey a personal style and voice.

10. Use available technology to compose text.

11. Reread and analyze clarity of writing, consistency of point of view and effectiveness of organizational structure.

12. Add and delete information and details to better elaborate on stated accomplish purpose.

13. Rearrange words, sentences and paragraphs, and add transitional words and phrases to clarify meaning and maintain consistent style, tone and voice.

14. Use resources and reference materials (e.g., dictionaries and

thesauruses) to select effective and precise vocabulary that maintains consistent style, tone and voice.

15. Proofread writing, edit to improve conventions (e.g., grammar, spelling, punctuation and capitalization), identify and correct fragments and run-ons and eliminate inappropriate slang or

informal language.

16. Apply tools (e.g., rubric, checklist and feedback) to judge the quality of writing.

2. Write responses to literature that organize an insightful interpretation around several clear ideas, premises or images and support judgments with specific references to the original text, to other texts, authors and to prior knowledge.

4. Write informational essays or reports, including research that: a. pose relevant and tightly drawn questions that engage the reader; b. provide a clear and accurate perspective on the subject; c. create an organizing structure appropriate to the purpose,

audience and context; d. support the main ideas with facts, details, examples and explanations from sources; and e. document sources and include bibliographies.

6. Produce informal writings (e.g., journals, notes and poems) for various purposes.
1. Use correct spelling conventions.

2. Use correct capitalization and punctuation.

3. Use clauses (e.g., main, subordinate) and phrases (e.g., gerund, infinitive, participial).

4. Use parallel structure to present items in a series and items juxtaposed for emphasis.

5. Use proper placement of modifiers.

6. Maintain the use of appropriate verb tenses.
1. Compose open-ended questions for research, assigned or personal interest, and modify questions as necessary during inquiry and investigation to narrow the focus or extend the investigation.

2. Identify appropriate sources and gather relevant information from

multiple sources (e.g., school library catalogs, online databases, electronic resources and Internet-based resources).

3. Determine the accuracy of sources and the credibility of the author

by analyzing the sources’ validity (e.g., authority, accuracy, objectivity, publication date and coverage, etc.).

4. Compile and organize important information and select appropriate

sources to support central ideas, concepts and themes.

5. Integrate quotations and citations into written text to maintain a flow of ideas.

6. Use style guides to produce oral and written reports that give proper credit for sources and include an acceptable format for source acknowledgement.

1. Apply active listening strategies (e.g., monitoring message for clarity, selecting and organizing essential information, noting cues such as changes in pace) in a variety of settings.

2. Identify types of arguments used by the speaker, such as authority and appeals to emotion.

3. Analyze the credibility of the speaker (e.g., hidden agendas, slanted or biased material) and recognize fallacies of reasoning used in presentations and media messages.

4. Identify the speaker’s choice of language and delivery styles (e.g.,

repetition, appeal to emotion, eye contact) and explain how they

contribute to meaning.

5. Demonstrate an understanding of the rules of the English language and select language appropriate to purpose and audience.

6. Adjust volume, phrasing, enunciation, voice modulation and

inflection to stress important ideas and impact audience response.

7. Vary language choices as appropriate to the context of the speech.


	I can…  

I CAN apply circumstances of the Great Depression to To Kill a Mockingbird.

I CAN create double-entry journals that focus on critical events and quotations from a book or movie and demonstrate my own understanding of the importance of these events and quotes to the story and to life.

2.  I can compare, contrast, discuss, and write about literary works that share the same themes and/or plot events.
I can discuss and write about the importance of the 1930’s setting to the novel, To Kill a Mockingbird.
5.  .  I can compare, contrast, discuss, and write about literary works that share the same themes and/or plot events

10.  I CAN explain the use of the symbolic “mockingbird” in To Kill a Mockingbird.

1.  After reading “Mad Dog” and Plug-In poems, I can create my own “in the style of …” poems for characters and for me.

8.  I CAN research my  topic, prepare my rough drafts and  revise and edit an I-Search paper.
15..I CAN peer edit and self-edit to improve the final written product of both my classmates’ work and my work.

4.  I CAN write an I-Search paper that incorporates research while simultaneously taking the perspective of the people being rsearched.  I CAN achieve this through friendly-letter format.  

1.  I CAN listen to This I Believe podcasts and identify the speaker’s purpose and appeals.  I CAN also note his/her uses of inflection and emphasis and rate of speech to persuade his/her audience.

4.  I CAN listen to This I Believe podcasts and identify the speaker’s purpose and appeals.  I CAN also note his/her uses of inflection and emphasis and rate of speech to persuade his/her audience.


	1.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

2.  Support materials from Literature and Language Arts / Experiencing Literature (EMC Paradigm)

3.  “Mad Dog,” Plug-In Poems, “Miss Rosie”

4.  To Kill a Mockingbird, excerpt from …Caged Bird…, “Marigolds,” “Miss Rosie”

5.  Online A Word a Day (free subscription: wsmith@wordsmith.org) 
6.  Literature and Language Arts / Experiencing Literature (EMC Paradigm) Glossary and support materials, In-Class Dictionaries and Thesauruses, on-line dictionaries and thesauruses, online A Word a Day
1.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”
2.  This I Believe readings and podcasts, To Kill a Mockingbird (Book and Movie), Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”
3.  To Kill a Mockingbird
1.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

2.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

4.  This I Believe readings and podcasts, I-Search Research
5.  This I Believe readings and podcasts, I-Search Research
6.  This I Believe readings and podcasts, I-Search Research
8.  This I Believe readings and podcasts
1.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

2.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

3.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

4.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

5.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

6.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

7.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

8.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

9.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

10.  This I Believe readings and podcasts, To Kill a Mockingbird, Maya Angelou’s “Courage” and excerpt from I Know Why the Caged Bird Sings, “Mad Dog,” Plug-In Poems, “Marigolds,” “Miss Rosie”

11.  “Mad Dog,” “Miss Rosie,” Plug-In Poems
1.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project
2.  I-Search, To Kill a Mockingbird Connection Project
3.  I-Search, To Kill a Mockingbird Connection Project
4.  I-Search, To Kill a Mockingbird Connection Project, Student’s “Mad Dog”-style poem, Plug-In Poems

5. I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project
6. I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project
7.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project
 8.  I-Search, To Kill a Mockingbird Connection Project

9.  Student’s “Mad Dog”-style poem, Plug-In Poems

10. I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

11. I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

12.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

13.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

14.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

15.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project,  Writer’s Inc
16.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project,  Writer’s Inc, Teacher-provided or class-generated rubrics and checklists
2.  To Kill a Mockingbird informal writings, To Kill a Mockingbird Connection Project, Pug-In Poems, Student’s “Mad Dog”-Style Poem

4.  I-Search Project, To Kill a Mockingbird Connection Project

6.  To Kill a Mockingbird informal writings

1.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

2.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

3.   I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

4.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

5.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

6.  I-Search Project, Student’s ‘Mad Dog”-style poem, Plug-In Poems, Informal To Kill a Mockingbird writings, To Kill a Mockingbird Connection Project

1.  I-Search, To Kill a Mockingbird Connection Project

2.  I-Search, To Kill a Mockingbird Connection Project

3.  I-Search, To Kill a Mockingbird Connection Project

4.  I-Search, To Kill a Mockingbird Connection Project

5.  I-Search, To Kill a Mockingbird Connection Project

6.  I-Search, To Kill a Mockingbird Connection Project

1.  Daily Class, Students’ Oral Presentations, This I Believe Podcasts

2.  Students’ Oral Presentations, This I Believe Podcasts

3.  Students’ Oral Presentations, This I Believe Podcasts

4.  Students’ Oral Presentations, This I Believe Podcasts

5.  Students’ Oral Presentations

6.  Students’ Oral Presentations

7.  Students’ Oral Presentations




Fourth Quarter:  Can You Hear Me Now?
In this final quarter, students will be encouraged to synthesize ideas of self-identity, self-worth, static and dynamic roles, and social justice through combinations of writing, audio and video recording, and planning and performing service projects.  They will address these three questions:  Am I a participant rather than a bystander … and, if needed,  how can I change that role?  How can I make this a better world?  How is my role reciprocal? 

The year will end with their final capstone project:  Preparing their own “This I Believe” writings and recordings for potential submission to National Public Radio. 
	Standard and Benchmark
	Grade Level Indicators


	Clear Learning Targets
	Strategies/Resources

	Acquisition of Vocabulary

Phonemic Awareness, Word Recognition and Fluency

Reading Process: Concepts of Print, Comprehension Strategies and Self-Monitoring  Strategies

In Grades 8 through 12, students should read purposefully and automatically, using the comprehension and self-monitoring strategies outlined in previous grades. As they encounter increasingly challenging content-area and literary texts, students may more consciously employ these strategies and benefit from teacher modeling of the reading process.

Reading Applications: Informational, Technical and

Persuasive Text

Reading Applications: Literary Text

Writing Processes

Prewriting, Drafting, Revising, Editing, Publishing

Writing Applications

Writing Conventions

Spelling, Punctuation and

Capitalization, Grammar and Usage

Research

Communication: Oral and Visual


	1. Define unknown words through context clues and the author’s use

of comparison, contrast and cause and effect.

2. Analyze the relationships of pairs of words in analogical statements

(e.g., synonyms and antonyms, connotation and denotation) and

infer word meanings from these relationships.

4. Examine and discuss ways historical events have influenced the English language.

5. Use knowledge of Greek, Latin and Anglo-Saxon roots, prefixes

and suffixes to understand complex words and new subject-area

vocabulary (e.g., unknown words in science, mathematics and

social studies).

6. Determine the meanings and pronunciations of unknown words by using dictionaries, thesauruses, glossaries, technology and textual

features, such as definitional 

footnotes or sidebars.

1. Apply reading comprehension strategies, including making

predictions, comparing and contrasting, recalling and summarizing and making inferences and drawing conclusions.

2. Answer literal, inferential, evaluative and synthesizing questions to demonstrate comprehension of grade-appropriate print texts and

electronic and visual media.

3. Monitor own comprehension by adjusting speed to fit the purpose,

or by skimming, scanning, reading on, looking back, note taking or

summarizing what has been read so far in text.

1. Identify and understand organizational patterns (e.g., cause-effect, problem-solution) and techniques, including repetition of ideas, syntax and word choice, that authors use to accomplish their purpose

and reach their intended audience.

2. Critique the treatment, scope and organization of ideas from multiple

sources on the same topic.
4. Assess the adequacy, accuracy and appropriateness of an author’s details, identifying persuasive techniques (e.g., bandwagon, testimonial, transfer, glittering generalities, emotional word repetition, bait and switch) and examples of propaganda, bias and stereotyping.

5. Analyze an author’s implicit and explicit argument, perspective or

viewpoint in text.

6. Analyze the author’s development of key points to support argument or point of view.

7. Compare and contrast the effectiveness of the features (e.g., format, sequence, headers) used in various consumer documents (e.g., warranties, product information, instructional materials), functional or workplace documents (e.g., job-related materials, memoranda, instructions) and public documents (e.g., speeches or newspaper editorials).

8. Identify the features of rhetorical devices used in common types of

public documents, including newspaper editorials and speeches.

1. Identify and explain an author’s use of direct and indirect characterization, and ways in which characters reveal traits about themselves, including dialect, dramatic monologues and soliloquies.

2. Analyze the influence of setting in relation to other literary elements.

3. Identify ways in which authors use conflicts, parallel plots and subplots in literary texts.

4. Evaluate the point of view used in a literary text.

5. Interpret universal themes across different works by the same author and different authors.

6. Analyze how an author’s choice of genre affects the expression of a theme or topic.

7. Explain how foreshadowing and flashback are used to shape plot in a literary text

8. Define and identify types of irony, including verbal, situational and

dramatic, used in literary texts.

9. Analyze ways in which the author conveys mood and tone through

word choice, figurative language and syntax.

10. Explain how authors use symbols to create broader meanings.

1. Generate writing ideas through discussions with others and from

printed material, and keep a list of writing ideas.

2. Determine the usefulness of and apply appropriate pre-writing tasks

(e.g., background reading, interviews or surveys).

3. Establish and develop a clear thesis statement for informational writing or a clear plan or outline for narrative writing.

4. Determine a purpose and audience and plan strategies (e.g., adapting focus, content structure and point of view) to address purpose and audience.

5. Use organizational strategies (e.g., notes and outlines) to plan writing.

6. Organize writing to create a coherent whole with an effective and engaging introduction, body and conclusion, and a closing sentence that summarizes, extends or elaborates on points or ideas in the writing.

7. Use a variety of sentence structures and lengths (e.g., simple, compound and complex sentences; parallel or repetitive sentence structure).

8. Use paragraph form in writing, including topic sentences that arrange paragraphs in a logical sequence, using effective transitions and closing sentences and maintaining coherence across the whole through the use of parallel structures.

9. Use precise language, action verbs, sensory details, colorful modifiers and style as appropriate to audience and purpose and use techniques to convey a personal style and voice.

10. Use available technology to compose text.

11. Reread and analyze clarity of writing, consistency of point of view and effectiveness of organizational structure.

12. Add and delete information and details to better elaborate on stated

central idea and more effectively accomplish purpose.

13. Rearrange words, sentences and paragraphs, and add transitional words and phrases to clarify meaning and maintain consistent style, tone and voice.

14. Use resources and reference materials (e.g., dictionaries and

thesauruses) to select effective and precise vocabulary that maintains consistent style, tone and voice.

15. Proofread writing, edit to improve conventions (e.g., grammar, spelling, punctuation and capitalization), identify and correct fragments and run-ons and eliminate inappropriate slang or

informal language.

16. Apply tools (e.g., rubric, checklist and feedback) to judge the quality of writing.

1. Write narratives that:  a. sustain reader interest by pacing action and developing an engaging plot (e.g., tension and suspense);  b. use a range of strategies and literary devices including figurative language and specific narration; and, c. include an organized, well developed structure.
2. Write responses to literature that organize an insightful interpretation around several clear ideas, premises or images and support judgments with specific references to the original text, to other texts, authors and to prior knowledge.

4. Write informational essays or reports, including research that: a. pose relevant and tightly drawn questions that engage the reader; b. provide a clear and accurate perspective on the subject; c. create an organizing structure appropriate to the purpose,

audience and context; d. support the main ideas with facts, details, examples and explanations from sources; and e. document sources and include bibliographies.

5. Write persuasive compositions that:

a. establish and develop a controlling idea; b. support arguments with detailed evidence; c. exclude irrelevant information; and d. cite sources of information.

1. Use correct spelling conventions.

2. Use correct capitalization and punctuation.

3. Use clauses (e.g., main, subordinate) and phrases (e.g., gerund, infinitive, participial).

4. Use parallel structure to present items in a series and items juxtaposed for emphasis.

5. Use proper placement of modifiers.

6. Maintain the use of appropriate verb tenses.

1. Compose open-ended questions for research, assigned or personal interest, and modify questions as necessary during inquiry and investigation to narrow the focus or extend the investigation..

4. Compile and organize important information and select appropriate

sources to support central ideas, concepts and themes.

5. Integrate quotations and citations into written text to maintain a flow of ideas.

6. Use style guides to produce oral and written reports that give proper credit for sources and include an acceptable format for source acknowledgement.

1. Apply active listening strategies (e.g., monitoring message for clarity, selecting and organizing essential information, noting cues such as changes in pace) in a variety of settings.

2. Identify types of arguments used by the speaker, such as authority and appeals to emotion.

3. Analyze the credibility of the speaker (e.g., hidden agendas, slanted or biased material) and recognize fallacies of reasoning used in presentations and media messages.

4. Identify the speaker’s choice of language and delivery styles (e.g.,

repetition, appeal to emotion, eye contact) and explain how they

contribute to meaning.

5. Demonstrate an understanding of the rules of the English language and select language appropriate to purpose and audience.

6. Adjust volume, phrasing, enunciation, voice modulation and

inflection to stress important ideas and impact audience response.

7. Vary language choices as appropriate to the context of the speech.

10. Deliver persuasive presentations that:

a. establish and develop a logical and controlled argument;

b. include relevant evidence, differentiating between evidence and

opinion, to support a position and to address counter-arguments

or listener bias;

c. use persuasive strategies, such as rhetorical devices, anecdotes

and appeals to emotion, authority and reason;

d. use common organizational structures as appropriate (e.g.,

cause-effect, compare-contrast, problem-solution); and

e. use speaking techniques (e.g., reasoning, emotional appeal,

case studies or analogies)..


	I can…  

1.  I CAN prepare double-entry journals from a text or movie (Pay It Forward, The Pursuit of Happyness)
3.  .  I CAN prepare double-entry journals from a text or movie (Pay It Forward, The Pursuit of Happyness) that itemize important plot events, character events, and quotations and demonstrate my understanding of their importance to the literary work and to life.

4.  I CAN evaluate my research sources for bias and for credibility.

4.  I CAN identify the point of view and hypothesize why the author chose to tell the story through that point of view.

9. & 10.   I CAN create a reduction for a book or movie (Pay It Forward, The Pursuit of Happyness) that, through color and icons, identifies the author’s use of symbolism, irony, characterization, plot, theme, setting, mood and tone.

1.  I CAN, through my research, select the most effective methods to communicate the information I have gathered witin the parameters of the assignment.

5.  I CAN use notetaking and drafting effectively to prepare for my final copy of my I-Search              

10.  I CAN prepare my final draft  of my I-Search using Microsoft Word or another equally viable  electronic document format.

I CAN determine my own This I Believe statement and select the words, phrasing, and arguments that are most likely to appeal to my audience. 

4.  I CAN analyze the styles and formats of numerous This I Believe podcasts and writings; then I CAN choose the styles that are most effective for me.

10.  I CAN prepare and deliver an oral version of my personal This I Believe to the class and demonstrate a knowledge of persuasive language, effective pacing, inflection, and emothional appeal.

	1.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward, An Inconvenient Truth, This I Believe readings and podcasts, Spring Break reading and viewing
2.  Support materials from Literature and Language Arts / Experiencing Literature (EMC Paradigm)

4.  The Pursuit of Happyness, An Inconvenient Truth, The Power of One
5.  Online A Word a Day (free subscription: wsmith@wordsmith.org) 

6.  Literature and Language Arts / Experiencing Literature (EMC Paradigm) Glossary and support materials, In-Class Dictionaries and Thesauruses, on-line dictionaries and thesauruses, online A Word a Day

1.  “Daedulus and Icarus,” “The Wall Around the World,” “The Veldt,” This I Believe readings
2.  1.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward, An Inconvenient Truth, This I Believe readings and podcasts, Spring Break reading and viewing
3.  This I Believe, Spring Break Viewing 
1.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward, An Inconvenient Truth, This I Believe readings and podcasts, Spring Break reading and viewing
2.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Veldt,” An Inconvenient Truth, The Power of One OR Pay It Forward
4.  An Inconvenient Truth
5.  An Inconvenient Truth, This I Believe Readings and Podcasts,  
6.   An Inconvenient Truth, This I Believe Readings and Podcasts,  
7.  An Inconvenient Truth, This I Believe Readings and Podcasts,  
8. An Inconvenient Truth, This I Believe Readings and Podcasts,  
1.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward, An Inconvenient Truth, This I Believe readings and podcasts, Spring Break reading and viewing
2.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward, An Inconvenient Truth, This I Believe readings and podcasts, Spring Break reading and viewing

3. The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward, An Inconvenient Truth, This I Believe readings and podcasts, Spring Break reading and viewing

4.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward, An Inconvenient Truth, This I Believe readings and podcasts, Spring Break reading and viewing

5.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward, An Inconvenient Truth, This I Believe readings and podcasts, Spring Break reading and viewing

6.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward, An Inconvenient Truth, This I Believe readings and podcasts, Spring Break reading and viewing

7.   The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward,  Spring Break viewing

8.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward,  Spring Break viewing

9.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward,  Spring Break viewing

10.  The Pursuit of Happyness, “Daedulus and Icarus,” “The Wall Around the World,” The Illustrated Man’s “The  Veldt,” The Power of One OR Pay it Forward, Spring Break viewing

1.  This I Believe readings and podcasts

2.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

3.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

4.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

5.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

6.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

7.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

8.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

9.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

10.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

11.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

12.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

13.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

14.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

15.  Final Capstone Project,  Letter of Advice to Incoming Freshmen, Writer’s Inc.
16.  Writer's Inc., Teacher-supplied or class-generated rubrics and checklists.
1.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

2.  Spring break reading and viewing

4. Final Capstone Project

5.  Letter to Incoming Freshmen

1.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

2. Final Capstone Project,  Letter of Advice to Incoming Freshmen

3. Final Capstone Project,  Letter of Advice to Incoming Freshmen

4. Final Capstone Project,  Letter of Advice to Incoming Freshmen

5. Final Capstone Project,  Letter of Advice to Incoming Freshmen

6.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

1.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

4.  Final Capstone Project,  Letter of Advice to Incoming Freshmen

5. Final Capstone Project,  Letter of Advice to Incoming Freshmen

6. Final Capstone Project,  Letter of Advice to Incoming Freshmen, Writer’s Inc
1.  Daily class routine, all student oral presentations, all films, This I Believe podcasts
2.  This I Believe podcasts and readings, An Inconvenient Truth, The Power of One
3.  Students’ Oral Presentations, This I Believe podcasts and readings, An Inconvenient Truth, The Power of One

4.  Students’ Oral Presentations, This I Believe Podcasts, An Inconvenient Truth
5.  Students’ Oral Presentations, Final Capstone Project,  Letter of Advice to Incoming Freshmen

6.  Students’ Oral Presentations, Final Capstone Project,  Letter of Advice to Incoming Freshmen

7.  Students’ Oral Presentations, Final Capstone Project,  Letter of Advice to Incoming Freshmen

10.  Final Capstone Project,  Letter of Advice to Incoming Freshmen
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